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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment and progress of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 
School name Salendine Nook High 

School Academy 
Number of pupils in school  1398 
Proportion (%) of pupil premium eligible pupils 23% 
Academic year/years that our current pupil premium 
strategy plan covers  

2021/2022 
To 2023/2024 

Date this statement was published November 2022 
Date on which it will be reviewed September 2023 
Statement authorised by  Mr D Christian 

(Principal) 
Pupil premium lead Mrs J Hornsby (Vice 

Principal)  
Governor / Trustee lead Mr I Gibson 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £ 316,270.00 
Recovery premium funding allocation this academic year £ 128,568.00 
Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 
 

£ 444,838.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

We are an inclusive academy; our aim is to immerse our students in a culture of unity 
and high aspirations.  We seek to ensure that all our students, despite their 
backgrounds or starting points, leave us with the qualifications and skills that will allow 
them to be successful, well-rounded individuals who will excel in an ever-diversifying 
world. 

Our plans outlined in this document aim to ensure that no child is left behind socially, or 
academically because of disadvantage. Through our strategy of interventions, 
monitoring and tracking we strive to remove any perception of low expectations, raise 
lifelong aspirations and focus on removing barriers to learning (both socially and 
academically) and ultimately achieving excellence.  

The key principles of this plan focus upon the following: 

• Utilising the skills, talents, knowledge and understanding of our own staff body 
as first line of planning to support disadvantaged. 

• Deploying the use of technology and external agencies (as required) as a key 
instrument to remove barriers to learning and support the main staff effort. 

• Use of key data to adjust planning and measure impact. 
• Creating line of accountability within the plan so that key post holders are aware 

of their own KPIs. 
• Evaluating impact and setting next steps by honing the plan to focus in those 

actions proving most successful. 
• Continuing to research new ideas and try new approaches as evidence and 

funding becomes available. 
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Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance is not consistently good enough (often a legacy from 
primary school). Levels of suspension are higher in certain vulnerable 
student groups. 
Our attendance data from 2021/2022 indicates that attendance for 
disadvantaged students was 4.4% lower than that of non-disadvantaged 
students.  PA for this group was also significantly higher than that of 
students who are not considered disadvantaged, 28.2%.  Pre covid this 
was still the trend, with data from 2018/2019 indicating a gap in overall 
attendance of 3.1% and the PA gap for this year was 9.8%. 
It should be noted that whilst there is a notable gap, our absence and 
PA for disadvantaged students is better than that of national figures.  
 

2 Our assessments (student questionnaire), observations and discussions 
with pupils and families have identified social and emotional issues for 
many pupils, such as anxiety, depression (diagnosed by medical 
professionals) and low self-esteem. These challenges particularly affect 
disadvantaged pupils, including their attendance and attainment. 

Teacher and parental referrals for support remain high.55 pupils (20 of 
whom are disadvantaged – 36% which is a greater proportion than how 
many disadvantaged students constitute our whole school body) 
currently require additional one to one support with social and emotional 
needs.  A larger number of students are accessing group interventions; 
again a greater proportion of PP students is represented within the 
group sessions too.  

3 Assessments, observations and discussion with KS3 pupils indicate that 
disadvantaged pupils generally have lower levels of reading 
comprehension than peers. This impacts their progress in all subjects. 

On entry to Year 7 in 2022 and 2019, between 18 and 21% of our 
disadvantaged pupils arrive below age-related expectations in English, 
compared to 10 to 15% of their non-disadvantaged peers.  

4 Our data and observations suggest some lower attaining disadvantaged 
pupils lack metacognitive / self-regulation strategies when faced with 
challenging tasks. 
There is no data trend here (covid disruption has played a part) and 
depending on the cohort it can affect different subjects. 

5 Lacking in cultural capital, which can hinder access to the curriculum 
and lead to lower aspirations. 
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Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Improve attendance and reduce use of 
suspension sanction for PP and 
vulnerable students. 

PP students’ attendance will average 
95% for each year they attend school. 
suspensions / Isolations and removes 
will be in-line with school averages (and 
national data for suspensions) 
(calculated as a proportion of the overall 
school population) 

Provide (and increase) meaningful 
support to students with SEMH issues. 

All students take part in SEMH survey 
All pupils identified as SEMH through 
TAP, have a completed BOXALL profile. 
Boxall profile interventions show impact 
through engagement in learning.  
Students streamlined into one-to-one 
support or groups work. 

In KS3 the reading ages of PP students 
will be broadly in-line with their 
chronological age (Where there is not an 
underlying additional need). 

90% of PP students will read and be 
numerate in-line or be exceeding their 
chronological age by the end of Year 8.  

Improve pupil progress and outcomes for 
identified groups in specific subject areas 
(determined by most up-to-date data. 

PP attainment progress data will exceed 
2022 estimates, with particular regard to 
headline measures. 
 

PP students are equitably represented in 
extra-curricular activities. 

All clubs and school trips will have a 
minimum attendance in line with the 
proportion of PP students in that cohort. 
This year, with the issues many families 
face around the cost of living, we have 
widened access to this outside of only 
PP students. 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 174,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Quality First 
Teaching, through 
delivery of 
redesigned 
curriculum plans. 

Current evidence-based research from 
Ofsted and other associated research 
identifies the need for a clear and 
coherent intent and sequence for 
every curriculum area. A knowledge 
rich curriculum is essential to allow 
students (especially PP students) to 
achieve, narrow gaps and enjoy 
aspects of cultural capital. 

4,5 

Professional 
development for staff 
on meta cognition 
strategies, reading 
and oral language 
interventions and 
engagement in the 
classroom. 
(CPD) 

EEF teacher toolkit suggests that 
strategies in these areas of teaching 
and pupil learning can have a positive 
impact on student outcomes: 
Meta cognition: + 7 months 
Reading comprehension strategies: +6 
months 
Oral language interventions: +6 
months (please note that we are part 
of the EEF project Voice 21 for this 
strategy) 

4 

Lead Practitioners to 
support and develop 
the implementation 
of the curriculum and 
support staff 
development. 
(recruitment and 
retention) 

In the Government’s document: 
‘Standard for teachers’ professional 
development’ it states that 
professional development should be 
underpinned by robust evidence and 
expertise and should include 
collaboration and expert challenge and 
be prioritised by school leadership. 

4 

Increased staffing 
in the core subjects 
to add an extra 
class and reduce 
class sizes. 

Smaller class sizes and smaller group 
tuition are cited by the EEF teaching 
toolkit to have a moderate impact on 
student outcomes and can add 3 
months progress 

4 
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Implementation of 
PP First initiative 

Although the interventions below are 
very generic, encouraging all those 
that lead learning in a school to adopt 
these simple strategies can make a 
significant difference to all learners, 
especially those in receipt of Pupil 
Premium: 

1. Know PP learners 
2. Know the environment – where 

are PP learners sitting? 
3. Plan positive behaviour 

management strategies for PP 
learners. 

4. Approach PP learners first for 
support and use Blooms to 
extend questions directed to PP 
learners. 

5. Remove barriers – provide 
equipment/resources/homework 
without question 

Steve Burnage for Secondary Ed. 

4 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £ 100,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Academic mentoring The EEF states: “In general, 
mentoring aims to build confidence 
and relationships, to develop 
resilience and character, or raise 
aspirations”.  This can impact a 
students’ learning by +2 months. 

4 

Academic support 
and interventions 
(e.g. morning 
intervention, after 
school revision, 
homework support 
and weekend catch-
up) to support smaller 
focus groups 

Homework support for PP students 
(and other identified vulnerable 
students) after school, according to 
the EEF can add +5 months 
additional progress to students’ 
learning. How will this work? 

3/4 

Engaging with the 
National Tutoring 

Tuition targeted at specific needs 
and knowledge gaps can be an 

3/4 
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Programme to 
provide a blend of 
tuition, mentoring and 
school-led tutoring for 
pupils whose 
education has been 
most impacted by the 
pandemic. A 
significant proportion 
of the pupils who 
receive tutoring will 
be disadvantaged, 
including those who 
are high attainers.  

effective method to support low 
attaining pupils or those falling 
behind, both one-to-one: 
The EEF states that,  
“Evidence shows that small group 
tuition is effective and, as a rule of 
thumb, the smaller the group the 
better. Some studies suggest that 
greater feedback from the teacher, 
more sustained the engagement in 
smaller groups, or work which is 
more closely matched to learners’ 
needs explains this impact.”  It can 
add an additional 4 months 
additional progress over the course 
of a year. 

Literacy Assessment 
Online and Lexia 
used to track and 
provide intervention 
for students with 
weak literacy skills. 
Review of the reading 
curriculum to ensure 
progression for the 
weakest readers. 

According to the ‘Read All About 
It’ report, 20% of all 15-year-olds 
have a reading age of 11 and below, 
and 10% a reading age of 9 and 
below. The report authors conclude 
that “given the importance of literacy 
to the whole school curriculum, it 
follows that those students who 
struggle with reading are at a 
significant disadvantage in every 
one of the GCSE examinations they 
take”.  
Alex Quigley, the National Content 
Manager at the Education 
Endowment Foundation, 
says: "Reading is the master skill of 
secondary school. Skilled reading, 
writing and talking is crucial for our 
students to succeed. 
Both interventions are award 
winning in their field. 

3 

Investment in Library 
and Librarian and 
introduction of literary 
festival. 

Research conducted by the NLT 
outlines that, 1 in 11 disadvantaged 
children in the UK say that they don’t 
have a book of their own. Children 
who say they have a book of their 
own are six times more likely to read 
above the level expected for their 
age than their peers who don’t own 
a book (22% vs. 3.6%). 
Children who enjoy reading and 
writing are happier with their lives 
Children who enjoy reading are 
three times more likely to have good 

2/3 
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mental wellbeing than children who 
don’t enjoy it. 

Books revision guides 
and technology. 
(Tassomai, Bedrock, 
knowledge 
organisers) 

Beck identified three tiers of words, 
and 90% of words are only 
encountered in books. We need to 
ensure all pupils understand these 
Tier 2 words (written but not spoken) 
Vocabulary is a significant predictor 
of attainment – by age 7 there is a 
4000- word gap between lower class 
and middle class. Vocabulary 
explicitly taught through each 
domain. (Tier 3 words) (Matt 
Bromley, Bromley Education Sec Ed 
Pupil Premium Conference, 
23/3/2018) 
The EEF suggests +8 months 
progress for metacognition and self-
regulation. 

4/3 

Brilliant Club (12 high 
achieving PP 
students) 

There is a lack of evidence in this 
area currently to be able to outline 
impact.  It can be linked to meta 
cognition (see above). 

5 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 170,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Growth of the Social 
and Emotional 
support systems to 
support 
disadvantaged 
learners. Role of 
school counsellor 

EEF Toolkit Impact +4 Months for 
Emotional and Social Support on 
disadvantaged learners 

2 

Alternative provision 
supports academic 
progress as well as 
SEMH support. 

PP students are 4 times more likely to 
be excluded (Peter Humphries Senior 
HMI Sec Ed Pupil Premium 
Conference)  
Keeping them in alternate provision and 
shaping the curriculum to meet their 
needs will avoid this.  

2/1 

Pastoral support 
systems positively 
reinforce punctuality 

The EEF Toolkit highlights that 
behaviour interventions could add 3 
moths of additional progress, whilst also 
support the learning of all students. 

2/1 
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and resilience of 
students. 
Mental Health 
recovery curriculum 
developed for PME 
and morning ‘Keeping 
Safe’ sessions. 

Socioeconomically disadvantaged 
children and adolescents are two to 
three times more likely to develop 
mental health problems. The World 
Health Organization (WHO) has 
concluded that material 
disadvantage “trumps” emotional 
and cognitive advantages. In other 
words, people from poorer economic 
circumstances are still more likely to 
have worse mental health, even if 
they have been supported to 
develop good personal coping and 
cognitive skills. (Reiss F 
Socioeconomic inequalities and 
mental health problems in children 
and adolescents) 
Anna Freud National Centre for 
Children and families recognises the 
need for self-management sessions. 

2 

Rewards and 
incentives to improve 
attendance. 

The DfE in 2016 outlined that, 
“Pupils with no absence are 2.2 
times more likely to achieve 5+ 
GCSEs 9-4 or equivalent including 
English and mathematics than pupils 
that missed 15-20% of KS4 lessons” 
“Acknowledging one student’s good 
behaviour helps other students do 
the same” Christine Dewart. 
This is highlighted in our internal 
data from 2021/2022 as being a key 
indicator of underperformance 
amongst disadvantaged students. 

5 

Trips/ extra – 
curricular 
opportunities  

In Cultural Literacy (1988), 
ED Hirsch succinctly summarises 
that “to be culturally literate is to 
possess the basic information 
needed to thrive in the modern 
world”. But alongside this, as 
teachers, we must not overlook the 
importance of social capital and the 
opportunities and skills required for 
students to be successful in the 
delivery of themselves.  
Exposure not only to culture but 
also to situations in which they might 
not have previous experiences is of 

5 
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paramount importance to their 
ongoing successes.  
 

 
Total budgeted cost: £ 444,000 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 
This details the impact that our pupil premium strategy had on pupils in the 2021 to 2022 
academic year.  

Teaching Strategies for Academic Year 2021/2022 

Total PP cohort: 61 students 

We have analysed the performance of our school’s disadvantaged pupils during the 
2021/22 academic year using key stage 4 performance data; the headlines for this group 
are indicated below. 

Headlines for the PP cohort (compared to Sisra Collaboration Data) 

Measure 
PP Total PP Focus Collabora-

tion Data 
National 

Out-
comes 

Average Total Attainment 8 45.87 50.76 40.58 37.5 
Average Total Progress 8 -0.55 -0.08 -0.4 -0.55 
Students Achieving 9-7 in English and 
Maths 5.1% 6.1% 7.6 %  

Students Achieving 9-5 in English and 
Maths 40.7% 49% 33.1 % 29.5% 

Students Achieving 9-4 in English and 
Maths 74.6% 81.6% 53.0 %  

Students entered and achieving 99-44 in 
Combined Science 70.7% 79.4% 46.5 %  

Average Entries per Student 8 8.5 7.6  
Average Entries per Student (GCSE only) 7.6 8.0 6.7  
Students Entered For the EBacc 54.2% 59.2% 28.5 % 26.9% 
Students in COHORT Achieving the EBacc 
(Standard Pass) 32.2% 38.8% 15.5 %  

Students in COHORT Achieving the EBacc 
(Strong Pass) 23.7% 28.6% 10.4 %  

 

Attendance for PP Cohort 

All PP cohort: 87.5% 

National PP (FFT): 82.5% 

Difference: +5%  

One of the significant issues with this cohort was that it contained a large group of 
students with significant issues; eleven students out of the 61.  Whilst all of your 
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strategies set out to include all PP students it became apparent that due to their 
significant issues, including poor/sporadic attendance, they were not accessing the 
strategies put in place to support them.  These eleven students skewed the outcome data 
for this group of students considerably.  Of these eleven students a significant proportion 
were at serious risk of permanent exclusion.  We made the decision not to permanently 
exclude these vulnerable students, but instead manage them through our school, pulling 
on a variety of in-school services and external agencies; this was at significant cost and 
resource to the school, in order to ensure they finished school with some qualifications 
and did not end up NEET.  This was achieved with all eleven students.  The interventions 
they received are detailed in the wider strategies section, rather than the teaching and 
academic interventions. 

The PP Focus Group in the table above represents all the PP students, except the eleven 
mentioned above.  We created this focus groups and targeted them with more academic 
interventions and therefore they are more representative of the academic achievement for 
this group. 

Key stage 4 data and our internal assessments suggest that, despite some strong 
individual performances, the progress and attainment of the school’s disadvantaged 
pupils in 2021/22 was below our expectations.  

The gap between the Progress 8 and Attainment 8 scores of our disadvantaged and non-
disadvantaged pupils has also grown since the start of the pandemic. The Progress 8 
score of our non-disadvantaged pupils was 0.15, and the Attainment 8 score was 53.91. 
Our analysis suggests that the reason for this is primarily the ongoing impact of COVID-
19, and this is reflective of national figures demonstrating the additional impact of the 
pandemic on disadvantaged pupils. However, we also identified that some of the 
approaches we used to boost outcomes for disadvantaged pupils had less impact than 
anticipated. 

EBacc entry for disadvantaged pupils was 54%, which has increased significantly 
compared to previous years, for example in 2019 25% of disadvantaged students were 
entered for the EBacc and this has reduced the gap to 9% below that for non-
disadvantaged pupils, compared to 18% in 2019. The school is pleased with the efforts 
that have gone into levelling the curriculum to reduce this gap and increase academic 
aspirations of disadvantaged students. 

Absence among disadvantaged pupils was 5.1% higher than their peers in 2021/22 and 
persistent absence 28.2% higher. We recognise this gap is too large which is why raising 
the attendance of our disadvantaged pupils is a focus of our current plan and have put 
more resource into this area this year.      

Our assessments demonstrated that whilst we made progress around our curriculum 
provision and improvement in outcomes in many areas against FFT50, challenges around 
wellbeing and mental health remain significantly higher than before the pandemic and this 
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remains a key priority to ensure that we continue to close the gaps for those students who 
are disadvantaged. 

Externally provided programmes 
Please include the names of any non-DfE programmes that you purchased in the 
previous academic year. This will help the Department for Education identify which ones 
are popular in England 

Programme Provider 
Tassomai Tassomai 
Bedrock Learning Bedrock 
Lexia Lexia 
Massolit Massolit 
GCSE Pod GCSE Pod 



14 

Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 
funded by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence 
demonstrates this has significant benefits, particularly for disadvantaged pupils.  

• ensuring pupils understand our ‘catch-up’ plan by providing information about 
the support they will receive (including targeted interventions listed above), and 
what is expected of them. This will help to address concerns around learning 
loss - one of the main drivers of pupil anxiety.  

• utilising support from our local MHST and local behaviour hub, to support 
students with mild to moderate mental health and wellbeing issues, many of 
whom are disadvantaged. 

• offering a range of high-quality extra-curricular activities to boost wellbeing, 
behaviour, attendance, and aspiration. Activities (e.g., The Duke of Edinburgh’s 
Award), will focus on life skills such as confidence, resilience, and socialising. 
Disadvantaged pupils will be encouraged and supported to participate.   

Planning, implementation, and evaluation 

In reviewing our current pupil premium strategy, we evaluated why activity undertaken 
in the previous year had not had the degree of impact that we had expected. We 
triangulated evidence from multiple sources of data including exams and assessments, 
engagement in class book scrutiny, learning walks and conversations with parents, 
students and teachers in order to identify the challenges faced by disadvantaged 
pupils.  

We looked at a number of reports and studies about effective use of pupil premium, the 
impact of disadvantage on education outcomes and how to address challenges to 
learning presented by socio-economic disadvantage. We also looked at a number of 
studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy and will 
continue to use it through the implementation of our activities.  

We have implemented a robust evaluation framework for the duration of our three-year 
strategy and will adjust our plan over time to secure better outcomes for students. 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
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