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This document aims to inform parents of the 

overarching aims and principles behind the 

knowledge and skills their children acquire and 

why they learn what they do over the course of 

their five years in Salendine Nook High School. 
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Our School Vision 
 

 Our students are resilient, confident and fully engaged in their learning.  

 Our staff are highly skilled and fully committed to their work.  

 Our parents fully support our students in developing the skills, knowledge and 

understanding required to succeed.  

 Our Governors are experienced and committed members of the community, who 

support and challenge the school in driving towards our ambitions. 

 

 

The Principles which Underpin our Curriculum 
 

Our Values: 
At both KS3 and KS4, the curriculum is underpinned by our whole school values: 
 

 Aspiration  Unity  Achievement 

 
We are engendering a culture of high aspiration. Only with aspiration can one set meaningful and 
challenging goals. In a world troubled by polarisation and division, we place vital importance on the 
concept of unity. We embrace difference and we do not accept intolerance. By working in unity and 
with aspiration, we believe that success and achievement will follow.  
Our curriculum has been developed as a key component in our drive to achieve our mission and vision. 
 

Our Curriculum Aims: 
 To allow all students the opportunity to achieve the highest levels of success in the 

individual programmes of study. 

 To provide the necessary depth of knowledge in a broad range of subjects both 

academic and technical/ vocational, which best prepare students for community and 

society, further education and training and the workplace.  The best knowledge 

transcends the everyday, it is typically abstract and rarefied and not picked up through 

the everyday (Walker 2019). 

 To ensure our students are valued for their individuality and heritage and with us 

develop an appropriate understanding of religion, ethical and philosophical issues and 

personal, social, health and economic issues.  This will support our students in 

becoming thoughtful, responsible, informed members of the local, national and 

international community. 

 To provide first class opportunities which enable all students to grow and develop 

resilience, creativity and problem-solving skills. 

 To allow our students to pursue hobbies and interests beyond the curriculum which 

may stay with them for the rest of their lives. 

 To enable our students to acquire the physical, mental and emotional attributes to be 

self-sufficient and resiliant in an ever-changing world. 
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Equality in our Curriculum 
We have taken a number of measures to ensure that there is parity of opportunity within our curriculum and that no 
student is disadvantaged within our curriculum planning. For example: 
 

 We have removed set numbers on our timetables as we felt that this was stigmatising / demotivating students in 

our lower attaining groups. It was also leading to a potentially complacent attitude in some of our higher 

attaining groups. 

 Our lower attaining sets have a smaller group of students. These are often accompanied by teaching assistant 

support. The heavy emphasis is on removing barriers and returning to chronological age attainment. 

 For target setting we use the RADY (Raising the Attainment of Disadvantaged Youngsters) approach. By setting 

targets for acceleration in our disadvantaged students, we firmly place in the mind of the students the notion 

that they are expected to achieve in line with their peers by the end of KS4.  For more information on reducing 

the learning gaps for our disadvantaged students, please see the documentation on our website. 

(https://snhs.kirklees.sch.uk/pupil-premium/) 

 Historically, we have noticed that our disadvantaged students have tended to drop down the setting through 

disengagement and/or poor choices in lessons. In 2018, we made the decision that no set changes could occur 

without permission and oversight from senior leaders. 

 We have used some of Pupil Premium to fund extra setting in the main curriculum for English, Mathematics and 

Science. This is in part to deal with the point above. Average class size is 23 and funding this allows the 

opportunity to retain our disadvantaged students in higher sets whilst still allowing normal set movement. This 

means that we retain our disadvantaged students in higher sets even where data has started to slip. The 

challenge is then to remove barriers to learning and progress. 

 For our boys (who have historically underachieved in progress terms at SNHS), we have been using a 

combination of data analysis, pedagogical changes, reward and guest speakers to re-engage and re-motivate. 

Evidence now suggests that boys are performing in line with expectations and much closer to girls’ attainment 

than has previously been the case. 

 For students who have special educational needs and EHCPs, we ensure they have fair access to all opportunities 

we offer both as part of the curriculum and extra-curricular opportunities.  We believe that challenge should be 

a cornerstone of their curriculum entitlement, regardless of need.  To support students achieve success we have 

a suite of interventions for literacy, numeracy, spoken language and dyslexia delivered by fully trained staff to 

help support them in their journey through the curriculum.  Where appropriate, we will personalise provision for 

these students. 

The Importance of Reading in our Curriculum 
We allocate time to reading in our KS3 curriculum. We allocate a 25-minute period to silent reading for every student, 

once per week during Tutor time.  Research suggests there is a direct correlation between “reading for pleasure” the 

“frequency of reading” and attainment outcomes (National Literacy Trust 2013 and Nagy and Harman, 1987).  We 

support these sessions with library lessons with their English teacher to support the teaching of reading skills and to help 

students embrace what the world of books can offer them.  Equally, these sessions are designed to support students to 

read the right material for their ability and to introduce them to different genres “Boys in particular tend to read 

material appropriate for those below their chronological age. Non-fiction texts appear most likely to use overly simple 

language, and on average are two years behind readers’ chronological age” (Topping, 2018). 

To exemplify the importance we place on reading in the curriculum, we have recently refurbished our library to ensure 

that it is a contemporary and inviting place for all our students and invested in over 1000 new titles, including 

magazines, periodicals and newspapers.   

 

 

https://snhs.kirklees.sch.uk/pupil-premium/
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Implementation of our Curriculum in the Classroom 
Alongside sequencing our curriculum to ensure that it is coherently planned for maximum success, we promote the use 

of evidence-informed teaching practice based on the work of academics. This includes Barak Rosenshine’s ‘Principles of 

Instruction’ (Tom Sherrington, 2019); Graham Nuthall’s ‘The Hidden Lives of Learners’ (2007); Geoff Barton and Alex 

Quigley’s literacy strategies and Kate Jones’ retrieval strategies. 

 

Teachers are supported by our Teaching and Learning Lead Practitioners, who work to support staff implement different 

strategies and encourage innovative practice, which will maximise outcomes for our students. This work is underpinned 

by Tom Sherrington’s WalkThrus and a bank of online resources, which can be found on our Teaching and Learning Hub 

(SharePoint). 

 

Impact 
Our formative assessment system seeks to ensure that students’ learning is tested throughout lessons. Teachers are 

clear that new learning should not be introduced until existing concepts are secure. This again links to interleaving and 

general revisiting of concepts and ideas throughout the course of study.  Our strategy of ‘Review – Link – Revisit’ is at the 

core of all our lessons in recognition of the fact that this will support students to embed knowledge into their long-term 

memories. 

Our summative assessment system tracks what students know and can do.  Our assessments are designed by each 

department, in part to test retention of knowledge.   

We use a rank order system of the outcomes of these assessments against prior start points to track 
progress and attainment of all our students.  This allows us to measure and intervene on the basis of 
progress being made as well as attainment expectations being achieved. Assessments are used to 
identify gaps in learning and areas of focus which teachers should then revisit with students. 

 

The Research behind our Rationale 
 
The principles of our curriculum are based on the latest research and development within the education sector.  One of 
our cornerstones as a leadership team is to ensure what we do in our school is based on research and impact.  
Interleaved throughout this document there is reference to a wealth of research that has helped to shape our 
curriculum intentions and implementation.  

 

Key Stage Three 
 
Our students follow a traditional curriculum model, comprising of a three-year KS3 and a two-year KS4 (this was a 
significant change in 2019, from a 2-year KS3). One of the underpinning principles behind our curriculum is to enable our 
students to experience a breadth of different subjects for as long as possible.  By leaving the options process until Year 
9, we are ensuring that our students experience specialist teaching in all the humanities subjects and the arts for as long 
as possible.  Research from the Education Policy Institute has shown a decline in the proportion of pupils taking at least 
one arts subject at GCSE level; in 2016 it reached 53.5%, the lowest level for a decade.  In part, this can be attributed to 
schools across the country not giving enough time to the arts in the curriculum.   
Furthermore, the reduction of KS3 to 2 years by many schools has prompted criticism by the head of Arts Council 
England (Sir Nicholas Serota), leading him to state that the “…system is failing to produce well-rounded, creative 
children”.  He went further and labelled it "short-sighted and morally wrong" not to do more to teach children and 
young people to be creative - and that the benefits go beyond the arts. 
It is these moral specifics that have helped shaped our thinking. Our curriculum has been completely redesigned at KS3 
not only with this moral stance in mind, but also with key documents and evidence around learning at its core. In 2015, 
Ofsted published a report entitled ‘Key Stage 3: The wasted years?’ which argued, “In too many schools the quality of 
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teaching and the rate of pupils’ progress and achievement were not good enough.”  Our KS3 curriculum seeks to balance 
four standards to address this concern and the wider moral purpose: 

 Acquisition of foundational knowledge at the heart of the curriculum 

 Breadth and depth of study 

 Challenge, which leads to excellent progress and achievement for all students 

 Laying solid foundations for KS4. 

Along with this, the National Curriculum provides the foundation for our KS3 programme of study in all subjects.  
However, we wanted a curriculum that went beyond this foundational premise and started to build the self-sufficient 
and resourceful students we want to leave us at the end of KS4.  To build on the foundations we agreed that a core 
principle for our curriculum would be to give students exposure to “the best that has been thought and said”. This has 
become a widely used quote, from the poet and social commentator Matthew Arnold, but our interpretation in this 
context is specific.  All Heads of Department have selected knowledge and figures from within their disciplines that they 
feel represents the best body of knowledge they can impart to our students.  Their individual expertise has been 
invaluable in selecting what students’ study.  However, when Arnold made this observation in the latter part of the 19th 
Century he was actually recommending that culture could form a pathway out of difficulties.  Taking this thinking, we 
wanted to add a cultural extension to the core knowledge already outlined in our curriculum.  To further support this 
idea of culture in the curriculum, Pierre Bourdieu the French sociologist outlined the importance of ‘cultural capital’ in 
the 1980s and its importance in informing and shaping our daily lives.  In short, cultural capital is not something that can 
always be directly taught; it has to be acquired.  Therefore, our KS3 curriculum includes many activities, which go 
beyond the teaching of core knowledge (the National Curriculum) and enable our students to have a plethora of wide-
ranging experiences, from local theatre visits; to international ski trips, we want a holistic experience for all our 
students. 
We hope that this coupling of the best core knowledge with cultural experiences and exposures will support us to 
ensure all of our students are well equipped for their journey through KS4 and ultimately life beyond our school. 

 

 

Year 7, 8 and 9 
 

Subject Hrs per 
fortnight 
(7/8/9) 

Sets Ave  
class 
Size 

% of  
Curriculum 

 English 7/8/8 12 23.5 16 

Maths 8/7/8 12 23.5 16 

Science 6/6/8 10 28 12 

Geography 3 10 28 6 

History 3 10 28 6 

MFL 4 10 23.5 8 

Drama / Music 4 10 28 8 

Art 2 10 28 4 

Technology 4/4/3 10 23.5 8 

PE 4/4/3 10 23.5 8 

Computing 2 10 28 4 

PHSCE / RE 3/3/2 10 28 4 

Total / ave. 50 - 25.9 100% 

 

 

Year 7 and Year 8 have the 
same curriculum design and the 
same allocation of time over a 
two-week timetable. This is 
represented in the table.  Year 
9 has a slight variation on 
allocation of hours, but the 
breadth of subjects remains the 
same. 
Further information on the 
subject lines can be found 
below. 
We have used some of our 
Pupil Premium funding to 
reduce class size in English 
Mathematics and Science (KS4).  
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For each subject area, you can find the curriculum content for each year group on our website.  Alongside this, you will 
find the vision and rationale for each subject area too.  The rationale document outlines why staff teach the content 
they do, in the sequence they do. (https://snhs.kirklees.sch.uk/departments/) 

 English: Students are in academic sets, initially based on KS2 data. Lower attaining sets are taught in smaller 

groups with additional teaching assistants as required. For Year 7 and Year 8, they receive one lesson which is 

taught in the library and is focused solely on improving reading and comprehension skills and fostering a love of 

reading which is so vital to academic success. 

 Mathematics: Students are taught in academic sets, initially based on KS2 data but then reviewed on a yearly 

basis. The full national curriculum is covered leading to strong foundation knowledge for KS4 where these same 

skills / concepts are covered in greater depth and further developed. 

 Science: This is usually delivered by more than one teacher. Students are placed in ability groups, which are 

revised as they move through the years. Triple Science (40% of cohort) and Combined Science (60%) are offered 

at GCSE.  

 Geography: This is taught in mixed ability sets. Students acquire knowledge and understanding of diverse places 

across the world in a range of physical and human settings. The greatest challenges facing the world are 

addressed through Geography.  

 ICT Computing: This is taught in mixed ability groups with an emphasis on developing the early knowledge and 

understanding as well as skill acquisition in programming. 

 History: This is taught in mixed ability groups.  Students are given a breadth of historical periods to study at KS3 

and KS4, in line with examination board requirements. 

 MFL: We are a dual language school (French, Spanish). All students study both French and Spanish during Year 7, 

before specialising in Year 8 and Year 9.  This is in preparation for their option choice at KS4, where we 

encourage most children to study a language   

 Performance Arts: At SNHS, this includes the subjects of dance (currently delivered in PE and as a subject in 

KS4), drama and music.  Our aim is to provide specialist teaching to all students in this area of the curriculum.  

All lessons are taught in bespoke and fully equipped classrooms.  In Year 9, all students participate in all 

subjects, but the curriculum is tailored even more with a view to engaging those students who have a more 

reticent view of these subject areas through immersion in modern contexts, for example podcasts and a radio 

station. At KS4 the students follow the course prescribed the examination boards. 

 Art: All students receive a strong foundation in art over the three years they are in KS3.  They are taught by art 

specialists and are exposed to a wide range of techniques and artists from throughout the history of art.  Art 

textiles is also studied at both KS3 and KS4 (as an optional subject). 

 Technology: Technology at KS3 comprises of food and nutrition and traditional technology and engineering.  The 

subjects are taught on rotations during the three years.  In Year 9, whilst all students will receive the breadth of 

these subjects, there will be opportunity for them to specialise in their preferred subject; this will then support 

them for their transition into KS4. 

 Philosophy Morals and Ethics (PME): This covers both RE and wider, pertinent topics relating to morals and 

ethics. 

 Citizenship: This is delivered through PME but also through our wider curriculum including assemblies and 

themed activities. Our SMSC tracker provides a growing database of these activities. 

Above all, we want our students to enjoy studying the range of subjects we offer, which are taught by subject 
specialists, with a passion for the knowledge and skills they impart.  As Ken Robinson (2009) notes, “The key… is not 
to standardise education, but to personalise it…”  
 
 
 
 

https://snhs.kirklees.sch.uk/departments/
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Year 9 
At the end of Year 9 students will begin the ‘options’ process where they will decide on the courses they wish to study at 
GCSE. 
To ensure our curriculum is appropriate for all our learners, we offer different pathways.  Within these three main 
pathways are different combinations of qualifications.  Whilst the starting point of these pathways is based on their 
outcomes to that point, it is also influenced by other issues that involve student wellbeing and future career desires.  
The three pathways are: 

 EBacc Pathway – This pathway is for our more able learners and offers the most academic route and is solely 

GCSE only (with rare exceptions).  We strongly encourage all of these students to complete the EBacc 

combination of subjects and many of them will be selected to follow the Triple Sciences. This relates to around 

60-70% of each cohort. Where parents do not support the Languages element of the Ebacc, despite our 

recommendation, we record this and move the students to the P8 Pathway below.  

 P8 Pathway: This pathway is for our middle and higher attaining students. It is similar to the pathway above but 

more students are given the option for vocational courses and students are encouraged to study a Language 

rather than expected to. This is pathway is usually followed by 20-30% of our students each year. 

 Mixed vocational and GCSE:  This pathway will be followed by around 10% of our students.  They have the 

option to follow the EBacc pathway, if they would like to, but are encouraged to have a dialogue with their 

Languages teacher to see if they would be able to cope with the demands.  Students are offered a mixed 

economy of both GCSE and vocational qualifications. In some cases, students will reduce their uptake of Level 2 

qualifications and replace them with the Duke of Edinburgh course or use one option block for catch up time. 

Only a very small number of our students take less than 8 GCSE / L2 qualifications with most studying for 9 or 10 GCSEs 
depending on whether they are placed on the triple science pathway or not. 

 

Key Stage Four (Year 10 and 11) 
 
Our curriculum at KS4 is largely determined by examination board requirements of study.  Nevertheless, our staff 
carefully plan sequences of lessons they feel will best suit the needs of our learners and maximise our principles of 
knowledge retention.  Staff carefully build in opportunities to employ the ‘Review - Link – Revisit’ strategy. 
All students study the following subjects at KS4: 
English Language 
English Literature 
Mathematics 
Science (either triple or double award) 
Physical Education (not examined) 
Philosophy Morals and Ethics (not examined) 
Either: 
History or Geography 
Either: 
French or Spanish (with an ambition of around 70% uptake). 
Students can opt for any 3 of the following subjects to complete their suite of qualifications: 

 
 
 
 
 
 

 Food & Nutrition 

 French 

 Music 

 PE GCSE 

 Photography 

 Religious Studies 

 Spanish 

 Textiles 

GCSE COURSES 
 Art  

 Business Studies 

 Citizenship 

 Computer Science 

 Dance 

 Drama 

 Economics 

 Engineering 

 

VOCATIONAL COURSES 
 Child Development 

 Creative iMedia 

 Engineering 

 Enterprise 

 Health and Fitness 

 Health and Social Care 
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Year 10 
 
After lengthy discussion with our Governing Body, we decided to allow our students the opportunity to sit GCSE 
Literature one year before English Language as part of a Split entry Strategy. Here is a summary of the benefits: 

 One less ‘heavy’ content-based qualification to take in Year 11 of 2020. 

 Obvious benefits to student wellbeing of Year 11 in 2020 as a result. 

 Opportunity for English staff to focus solely on Language from summer term of Year 10 – ‘arguably’ the more 

important qualification of the two. Improved English staff wellbeing is likely to be a key benefit as workload is 

spread across two-year groups. 

 Year 11 intervention will be highly focused once we have the information about grades ‘in the bag’. 

 Wider curriculum benefit of having two less major examinations i.e. other subjects gain extra revision time, 

especially those on around the same time as Literature in the examinations schedule (it was Geography in 2018 

for example). 

 Mathematics intervention becomes more focused- i.e. who has English at Grade 4 and 5 but not on course for 

Mathematics? 

 Flexibility - Students can still re-sit. 

 Flexibility - Parents can still opt for their child to sit Literature end of Year 11 if they wish. 

 Flexibility - Revision sessions can be set up solely for Year 11 Literature resit group. 

 Confidence to be gained for those who ‘make the grade’. 

 Above all, the local colleges place more value (through entry requirements) on the English Language 

qualification and we believe that this strategy is the most effective method of securing the highest possible 

Language grade for as many students a possible and therefore entry on to their chosen onward pathway at KS5. 

There are some risks associated with the strategy so we will continue to review the approach annually.  

 

Post 16 Considerations 

 
One of the underpinning aims of our curriculum model is to offer a curriculum which effectively supports and prepares 
our students for their next stages of their ‘academic or training careers’.  We therefore have very strong links with our 
local colleges. 
We have a meeting each academic year to gain knowledge of the courses on offer to our students and the entry 
requirements. We use this meeting to inform our pathways so that students are in the strongest possible position to 
access their chosen KS5 courses.  
To fully prepare students for the rigours of KS5, we take students for master / taster classes at the local college so that 
they can sample the courses on offer at the next level.  We also employ the careers service in-school to offer support 
and guidance at KS5 throughout KS4.   

 

Alternative Provision 

 
Whilst most of our students follow one of the three pathways, for some of our students this is not appropriate or 
possible.  We pride ourselves on being a fully inclusive school and only support fixed-term suspension and permanent 
exclusion as a final option (exclusion data supports this).  We believe in offering an accessible curriculum to all students 
regardless of ability or disposition; so that every student can succeed. 
In the minority of cases, this may mean that we need to offer students an alternative curriculum.  This may include 
courses run externally to our school, such as construction or motor vehicle studies. The courses offered to students are 
appropriate in terms of their ability and interests. 



Curriculum Rationale         

9 

 

Whilst students may study different types of courses on this pathway, all students will continue to study for the Core 
subjects.  This may be through attending these lessons or through a one to one tuition provision.  Every student who is 
accessing alternative provision is closely monitored and their engagement is evaluated to ensure their success.  It is 
always our endeavor to continue to engage these students in our mainstream core curriculum. 

 

 

Further Reading 

 
The RADY approach: https://edsential.com/wp-content/uploads/2020/03/The-RADY-Project.pdf 
Key Stage 3: the wasted years https://www.gov.uk/government/publications/key-stage-3-the-wasted-years 
The National Literacy Trust: https://literacytrust.org.uk/ 
Barak Rosenshine Principles of Instruction, by Tom Sherrington 
The Hidden Lives of Learners, by Graham Nuttall 
Literacy Strategies, by Geoff Barton and Alex Quigley 
Retrieval Strategies, by Kate Jones 
Walk Thrus, by Tom Sherrington 
The Learning Rain Forrest, by Tom Sherrington 
The Curriculum: Gallimaufry to Coherence, by Mary Myatt 
Connect the Dots, by Tricia Taylor 
The Curriculum, an evidence informed guide for teachers by Clare Sealy and Tom Bennett 
Knowledge and the Future School Curriculum and Social Justice, by Michael Young and David Lambert 

https://edsential.com/wp-content/uploads/2020/03/The-RADY-Project.pdf
https://www.gov.uk/government/publications/key-stage-3-the-wasted-years
https://literacytrust.org.uk/

